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Interview with Margaret Baird 
February 3, 1989 
by Dr. Joseph Watras 
Watras: I'm sitting with Margaret Baird. When did you begin 
teaching in the Dayton Public Schools? 
Baird: My first year of teaching was 1959-60. 
Watras: So you were under Robert French? 
Baird: Yes. 
Watras: And then Wayne Carle came in, I think, in 1969. 
Baird: I'm glad you know the date! 
Watras: Well, I think he came in then. Did Wayne Carle's tenure as 
superintendent mark a real difference from the superintendency of Robert 
French? 
Baird: Yes, it did make a real differenc; I Bot only taught under 
Robert French before I was aware of all the different ways a superintendent 
could be and Dr. Carle came through very positive for teachers and under 
him we were able to get benefits we had never had; we were able to 
experiment with teaching techniques tha t I had never seen as possibilities 
before. Things were really opening. At the same time, of course, 
s ~e\; i n4 .. nd (\1 
he was au assi~~ when we're having court-ordered desegregation 
coming down or around the corner. And so he was getting flack for 
that. At the same time I was teaching, ~I had started my career at 
Kiser in North Dayton but by this time I had transferred to Colonel 
White ~ I was in a neighborhood that was undergoing integration 
at the same time as the entire nation was to be under integration. 
And so the way I saw Wayne Carle was that he was good for teachers, 
good for the system and in an unfortunate circumstance or situation -
that going on nationwide at the time. 
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Watras: Where were you teaching in those years? You say you 
began .•• 
Baird: I began at Kiser, but by the time Wayne Carle came in, 
I was at Colonel White. 
Watras: In 1969 you were at Colonel White. And you stayed there ... 
Baird: I stayed there for a total of 9 years. 
Watras: That would be 1978 or thereabouts. 
Co\q,.e.\ 1 ulrlt [q'1~ 
Baird: I left Kise~ in~ . I left to go to the academic 
h · h b 1· h d h· 11 Quo(d b· d magnet w 1C was esta 1S e to tec n1ca y cr1s scross uS1ng an 
'\ 
an attempt to create an academic complex that would take the top 
students from allover the city and bring them in for 2 or 4 hours 
a day to try to desegregate the schools and Jat the same time, provide 
bu.si~ 
a way to try to keep black/white~Erom taking place. 
Watras: Did you find it successful? Were those good programs? 
Baird: The programs were excellent and the student response 
was marvelous. But, then again, we had a change in superintendent 
and, of course, it was not approved. It was a program that was 
"f-;T--
considered no t approved by the courts for desegregation of the 
system. 
Watras: So during Maxwell's tenure it was discontinued. The 
buses rolled in 1976. 
Baird: Maxwell held on to it and he moved that magnet out 
of ~ we spent two years in the Y building downtown. Then it was 
moved to Fairview H.S. in a separate area and it functioned 
separately with our own administrator and everything for 4 years. 
Then when the Career Academy was built it was moved there for its 
last year and it was pretty well wiped out. I think that was under 
Dr. Hatch; 
Watras: Oh, I see. So it stayed that long? 
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Watras: So whether it was successful for improving integration 
or not it still was successful? 
Baird: Yes, and it was excellent educationally. Those kids 
were competing with one another from allover the city and there 
'. 
was an added excellence that was given to the qualitY Awork that was 
done. 
Watras: Was it an attractive school? That is, did it attract 
a lot of people to it? Was it underenrolled? 
Baird: I would say it was underenrolled but the home schools 
were also jealous of it because it was taking the cream out of 
the building. 
Watras: The same kind of problems with the music magnet. 
Baird: Right. Or existed with trying to have the academic 
programs at the Career Academy for the sophomores. 
Watras: Let me ask you about the busing issue because I've 
heard people, teachers especially, say that when the conservative 
school board majority was in power, and they were fighting against 
busing there was a lot of money around for experimental programs 
such as the magnet school you're speaking of, the academic programs. 
But then I've also heard teachers say, well, the busing has really 
been beneficial because it spread the resources around to schools 
that didn't have it before. And I was just wondering what you're 
feelings were. Did you feel that the busing was good or that 
it was better when they were trying to do other kinds of programs 
to avoid the busing? 
ri~ 
Baird: I have no on the side of the city where it has 
made a bit of difference. 
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Watras: Oh, it's always been an integrated situation wherever 
you were? 
Baird: Yes. Most of the time I've been on the north side of 
the river and I've been in the northwest section of the city. 
That's called pretty much moving out Salem Ave. , now being Meadowdale. 
I have never seen the real change that most people talk about. 
Watras: When Wayne Carle was superintendent, he had a lot of 
opposition from the school board ... 
Baird: •.• the conservative school board? 
Watras: Yes, that started in 1971. The conservative school 
board actually took office in January, 1972 and rescinded many of 
the resolutions which at that time a liberal board, in 1971, had 
passed. Both boards were split 4-3, it seems. It seemed to be 
controversial. Did those controversies come down to the teachers, 
to the classrooms? Did they affect what went on day to day? 
Baird: It affected our morale in that we didn't know what 
~ 0~~ 
we would be able to coun t on . We saw this bicYCllSt and we were 
being left out wherever the students were ..... Yes, it made a real 
difference. I personally laughed at what was going on and I called 
those school board meetings the best free show in town! They were 
fun things to go to. 
Watras: Did you go? 
Baird: Yes, I went. I found myself uncomfortable when I did 
because I either was identified as a teacher or I'd find the media 
wanting to come to talk with me or something like that. And I 
didn't want to do that; I wanted to be a citizen in the community 
who was watching what was going on. 
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Watras: Did you side with one side or the other? 
Baird: I was more on the liberal side, I would have to say. 
Watras: I've heard people, for example, Keith Haws was president 
of your teacher union in those years. And he has several letters 
or statements that are in the minutes, the Board of Education minutes, 
saying that both sides are guilty of problems and perils and a 
certain blindness. He accused both the conservatives and the liberals 
of not being attentive to the teachers. Did you tend to take those 
views? 
Baird: I would have to look at specific instances to remind 
myself of that. Because looking back after all this time I was on 
the liberal side. I felt that the conservatives were my enemy and 
they were the ones who were keeping my programs from going. But, 
again, I was working in a situation where the school was people,~nu~~ 
b (. un{'(l"tJ 
and what was going on in the community was just feeding that of people. 
So since the conservative school board was the "new" one, it was 
the villain in my mind. I look at it simplistically. 
Watras: You mentioned when I was speaking with you on the phone ... 
I said to you that I had spoken to another teacher who had been at 
Colonel White and had said that many of the problems at Colonel White 
were just a group of kids from the outside coming in and making 
trouble and you said that was an overly simple view of the discipline 
problems. 
Baird: Yes, I did. The problems that existed in the school 
were brought in from the community. The kids living in the community 
were having these problems in their neighborhood; they were bringing 
them into the building. And we would have .. also you had a complete 
change taking place where a great number of black students are coming 
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in and a lot of white students are resenting it, although their 
parents are selling their houses to them, and this was an upheaval . 
which we could not control. We tried all kinds of techniques. We 
tried the two-hour time block where kids were in just 3 classes for 
two hours each during the day. It was horrendous to teach; it was 
awful for teach~ 
Watras: What was the purpose of that? 
Baird: The idea was that the kids were not turning on in the 
classrom. Something's got to go; something's got to change. And 
the person .. this was under ... what was his name? 
Watras: Well, Maxwell followed Carle. 
Baird: Yes, but I'm talking about administration at Colonel 
Whtie. B~~Tt Whitaker had taken over as principal and he had had 
a number of years with working with summer school and he said that 
students in summer school seem to be on task and maybe if we had 
all these little chunks of time, and students were in a saturated 
period of time for only a few subjects, maybe they would come 
through; maybe they would change. Well, we tried it for 2 years 
and the teaching experience was absolutely exhausting. We would 
only have, by contract we would have, I don't know what the contract 
said, but we would teach straight through the day without a break. 
I did the first semester. I had no break. I taught the same thing 
for those 3 classes, straight through, 2 hours each, with 5 minutes 
between periods for kids to go and a half hour for lunch. Then the 
second semester, if I was still alive by then, which I managed to 
get through, I had two hours on the side. That was how it was worked 
out. I found it frustrating. At that time I was teaching senior 
English. I felt a responsibility that the students should have 
both the composition and the literature which I always would have 
covered before within that whole year's period of time. And I had 
7 
to do it in two hours in four months. Instead of over 9 months. 
(.J no w " Those \4Q.r..e taught foreign language and those ~ taught anything 
that was a sequential kind of program found real suffering on the 
part of the students. You can only absorb so much in one day. 
Watras: One would think, at any rate. 
Baird: That was one of the experiments we tried. We went to 
mini-courses. Again, I'm talking in the English Department. 
Watras: Oh, so you would break down the large blocks of time 
into small blocks of time. 
Baird: We did this over a period of 4 or 5 years. 
Watras: You're still trying everything? 
Baird: Trying everything, so the kids would take a quarter 
course instead of a semester course and they could get a{~~~ 
instead of half a credit. We devised, something like. 15 or 17 
that were approved by the state and we ran, I think, because the 
students, interestingly enough, didn't sign up for them. They 
were given the option of signing up for regular English classes 
or these various mini-classes. I think we were running only --
each teacher running only_ 2 or 3 mini-courses in a day and otherwise 
~u.\..ll.r d~1>'S~ 
teaching: .. Again, a time of experimentation .. .. time to do something 
at the teaching level, meeting with the kids to try to keep the 
kids involved and getting across to them the things that we felt 
they needed to have. That was one of the mistakes we made; we never 
asked them what they thought they should have. 
Watras: But you do think that the controversies at the school 
board level did come down into those experiments. Did it make you 
ask why you were doing all of this? 
Baird: Yes, by the time I was almost ready to ... at one point 
I was ready to say, "What difference does it make what I teach. It 
8 
doesn't matter." And I'm beginning to doubt ~ the material itself. 
Watras: You say that the kids brought many of the problems 
into the classroom from the neighborhood or from the community. Did 
you try to use the subject matter, in any way, to address 'those 
concerns that the students might have had? 
Baird: Yes, and a number of times we just plain threw the 
curriculum out the window and had rap sessions in order to get out 
whatever the problems were. 
Watras: Did that exascerbate the difficulties or did it reduce 
them? 
Baird: The ones I know that I was involved with, I felt, were 
able to ease the tensions. They also gave the kids a feeling, now 
I'm not saying I was all that wonderful, but I was one of those who 
was doing it ... They gave the kids an idea of who to turn to when 
they were having problems. I remember distinctly hanging on the arm 
of one young man and he was getting ready to hit somebody and I'm 
literally dangling there and I'm saying, "Hit me, hit the locker, 
but don't hit that kid." And he kind of sort of let me down and 
he slowed down and ~ topped him, at least tempor~ ly. Yes, we just 
threw the lesson plan for the day out the window and we had to do 
that a number of times. Again, I don't think that's coming down 
from the disruptions of conservatives vs. liberal, or anything. 
I think it was the times of the United States where cities are 
burning and kids go home and watch it on TV, people getting beaten 
up because they're trying to register to vote. They are going to 
have these things in their minds when they come into the classroom. 
Watras: A person was shot in Dayton ... 
Baird: Dr. Glatt. 
Watras: Yes, in 1976. No, that would have been 1975; he was 
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shot right before the buses rolled. 
Baird: I have a memory of that ifL~~ . The magnet was in 
existence and we were housed at the Y downtown which was just 2 
blocks from where he was shot. The person who had shot him had not 
been caught. We were at the point where we were going to dismiss 
our kids to put them on the buses and we just held and actually 
locked ourselves into the ~ floor of the Y until we were 
notified that it was safe. 
Watras: Did the shooting affect the attitudes of the students 
that were in your school, in your classes1 That is, you had mentioned 
that they had brought in a lot of feelings from their families. The 
one thing I've heard about the shooting of Dr. Glatt is that it 
seemed to calm people down; it seemed to make people think more about 
the words that they were saying and the effect those words might have. 
Did you notice any such changes or such affects in your teaching? 
Baird: It's only as you mention it now that I don't even 
remember reactions which means things must have calmed down. I was 
also, again, in this special situation with kids coming in from 
allover the city and they chose not to be involved, and not to talk 
about it. I don't know if they were hiding from it or what. We didn't. 
Probably what people are saying is right; it calmed people down. 
Watras: It's an awful price to pay. The busing itself; 
would you have said that it was a good thing or a bad thing? If I 
was to ask you just a blanket statement, do you think it was something 
that should have gone on? 
Baird: It's something we had to do. I felt the city was 
about ready to blow; we had already had problems on W. 3rd St. We had 
the burning of the section of the city; we had had disruption and we 
needed to do something. Something had to be done to defuse the city. 
liJ 
Furthermore, I think, yes, educationally we had to bring students 
together from different backgrounds, economic backgrounds, racial 
backgrounds and so forth so that they didn't find themselves unique 
and special and that's the only way things are. I'm in a minority 
now, I realize, but I still believe that busing is necessary even 
though we may not be bringing together these diverse peoples. I think 
it's absolutely necessary for the education in our country. And I 
will now pontificate for the moment; I am very concerned with white 
flight but moreso I'm more concerned with the stress that was given by 
our last administration. And I mean by the public administration , by 
Ronald Reagan j towards private schools, because if we move to that and 
we have anybody who could afford to put their children into this, we 
will eliminate our democracy. We will have e...ll+\.S\Yl allover the 
place. I feel that the busi ng was a way of avoiding a racial e..' i:hs)'Y\ . 
I think it also opened the minds of some people that money was, as far 
as I know, evenly distributed. We had a feeling on the part of those 
who were in the minority in the population that all the good money and 
all the good teachers and all the good facilities were only in the 
white section of town. And I think they quickly found out that that 
wasn't so. 
Watras: ~vell, the staff was desegregated early, long before the 
students were desegregated. I think the Dept. of HEW required 
Superintendent Carle desegregate the staff by 1971 and the buses 
didn't roll until 1976. So there was at least a four year time in 
there. Do you remember any difficulties with the staff desegregation? 
Was that a time of any pressures? 
Baird: One of the pressures on the part of the staff was that 
you did not know where you were going to be. And at that time I was 
at Colonel White. Dr. Meadows was the principal and suddenly- he had 
/1 
told us that the administrators across the city had gotten together 
and had talked about their staffs in their buildings. And just like 
that, a whole group of us were receiving phone calls from the 
principal at Roth High School. And so we had been relatively ••• we'd 
been tol d by Meadows that we were on his list of people not to 
~~ 
~~~~~~~e..~ . And so we said, what is this? We have to make this phone 
call; we have to have this interview. What's happening? And he 
looked at who we were (at least that's what he said at the time and I 
believed him) and he said, "Who took my list? Who took my list of 
people who were not to go'!" And so we went to the telephone and said 
to this principal, "We have been told that our principal wants us here 
and therefore, we're not coming for this interview." So it was this 
kind of d~sruption. Then when the desegregation of staff did occur 
and we had this shift of people allover the place, the effort was 
made to make the people who were new within the building, if you wer~ 
warm or comfortable or welcome and we made all kinds of efforts to do 
this, special care and meals and buddy system and all that kind of 
thing to do our best to make sure it would work. 
Watras: And it seems to have worked. I know that the assistant 
director of personnel was quite pleased that he had less than 20 
requests for people to go back to their former school once they had 
transferred, a year after the transfer. But I know that they had 
difficulty getting; I think they needed 650 people to transfer and 
they needed to balance the schools and they had difficulty getting 
them. 
Baird: One of the problems ••• I was teaching senior English; 
nobody wants to give up senior English! If I were to transfer, would 
I go into the senior English in the next building? Probably not. Why 
would I want to go?! The same thing is true with the higher math 
IJ-
w' -- e there were a lot people who could be teaching that discipline. 
So that was one of the questions that came up and we sort of had a " 
"Well, well, well" kind of answer. That caused a demoralization. 
Watras: I could imagine that would. There were several 
sensitivity sessions, or inservices, and some of them were quite 
controversial. I remember Dr. Charles King was in charge of some of 
those. Were you involved in any of those? 
Baird: I was not involved in any of those. Again, the building I 
was In, Colonel White at the time, we did our own. And Dr. Meadows, 
that was sort of his thing. And, in fact, he restructured the 
schedules of a number of us so that we would have an hour, besides an 
unassigned period, we would also have another hour that was free. I 
forget what the two sessions were during the day, but I know mine was 
6th period. He had a group of about 10 of us would come together and 
with the guidance of the person who taught psychology in the building, 
k(!..~ 
Mr. 6-8-r-y Groff, we sort of went through our own kind of sensitivity 
session. So it was within our own building, with our own people. 
may want to expunge later, but unfortun~tely 
the 0 nee Dr. Mea dow S joLa-S- hr ci-n d hew a sal s 0 aft e r 
. :----_._-------
one of the teachers in t.he-b-uTi-d-in~~-_time and ended up divorcing 
his own w~~ng this wo man. So we -were -during the push-me, 
----- --------------t1 l-YOUS and all this kind of thing, so it was kind of an e~. 
Watras: ~ it was certainly something that could be commended 
~ 
that you would do your own inservices and do that. kind of effort on 
the part of the teachers to try to ••• 
Baird: We sort of "had" to do it; on the other hand, it was good 
to do it. If you're in a situation that's ready to blow up or fall 
apart, you do what you can to pull it together and this was one of the 
things we did. 
/J 
Watras: You mentioned that you felt about the school board, that 
looking back, you were a part of the liberal ••• 
Baird: Yes. 
Watras: Did your staff talk about that in the school building? 
Did the teachers talk about the school board meetings and the 
political situations? 
Bai rd : Yes, we pretty much laughed. 
Watras: Did you become involved in the campaigns? 
Baird: In the campaigns, no. I know one thing I need to 
mention. In our own buildings, especially in the Dayton View area, 
there was a unity brought together by a program called "Multiple 
Motivation." I do not know if you were aware of that. 
Watras: No. 
Baird: It was a government- funded program to try to stabilize 
the Dayton View area and the schools and the churches were working 
together and I was active in that as the teacher representative from 
Colonel White. Then there was an effort~"' at this point we're throwing 
out PTA's around the city because of its national affiliation and some 
of the ideas that are there and the idea you have to pay dues .•. and 
going to PTO's without having to do all this. This was going on at 
the same time. And so the parents who were coming in may be those 
who were the campaign managers for people on the board. And so, in 
that way, we would have contact. But to be activists in the political 
arena, at that time I didn't feel was the teacher's role. In fact, I 
openly stated such and was scorned. I'm talking about the people in 
the community. The people I worked with, yes, we all felt the same 
way. I think it's a carryover from the days when teachers weren't 
supposed to be anything. You didn't get involved in politics. 
Watras: The school board and the liberals and the 
conservatives ••• the conservative group had a party name; they called 
themselves Serving Our Schools. 
Baird: Yes, we called it Sink Our Schools. 
Watras: Bill Goodwin, who was the president of the school board 
for awhile and had been in the system for awhile, he was president of 
the SOS before that as the assistant principal. And when Bill Goodwin 
became a school board member, a teacher, I think a Biology teacher 
from Meadowdale, his name was Rizner, became president of SOS. So 
those conservative teachers must have been politically active. 
Baird: They were. We also have a division here, in that they 
were pretty much within that federation of teachers. 
Watras: Oh, the AFT. 
Baird: And, I think I'm right, we did not become ••• there was no 
one bargaining unit in the city until we are in Dr. Carle's time. We 
had the two who were always competing up until that time and those 
that I was associated with and most of the teachers in the building I 
was in were Dayton Classroom Teachers' Association. 
Watras: Which became the DEA? 
Baird: Right. 
Watras: Rizner, I think was in Meadowdale. 
Baird: Yes. 
Watras: Was Meadowdale a conservative building? 
Baird: Definitely, it was considered a sonservative building. 
The organization AFT was supposed to be very liberal but there was a 
con s e r vat i vee 1 e men tin the Day ton tea c her s t hat bee am e act i vis t s.~ ,a n d 
the DEA, the DCTA, was conservative in the views that most people ha d) 
i n w hat was g 0 i n g 0 n i nth e cit yin the s y s t e m~ w ere the 1 i b era 1 s • S 0 
there is this paradox. 
Watras: But there wasn't any kind of arguments or controversy 
/~ 
with teachers staying apart from each other who were in the same 
building; it didn't seem ••• 
Baird: We couldn't afford to. I think it did happen in other 
buildings, but where I was we couldn't afford to. We had to stay 
united against what was happening around us. 
Watras: And what was happening around you were the problems of 
discipline in the classroom ••• 
Baird: Yes. 
.\-'e: \ \ 
We actually had riots and schools £aLL apart. We 
had problems with kids doing vandalism to properties in areas around 
the school. 
Watras: This was Colonel White? 
Baird: This was Colonel White at the time. But it wasn't unique 
to Colonel White, other schools were experiencing it. But we got most 
of the publicity. 
Watras: It's amazing to look at the pictures on the walls and 
how the student composition changes from the early to mid'70's. From 
being a large student body to a small student body, a white student 
body to an integrated or black student body. 
Baird: I think in one way ••• on the whole that's what happened. 
But in another way those pictures are not really a good historical 
document to use. Because you're also going through the time when kids 
say, "I don't need to go to graduation ceremony. I don't need to have 
my picture taken." 
Watras: Oh, so they were just refusing to be a part of it. 
Baird: I twa s n 't b e i n gap art 0 f the s c h 0 0 1, i twa s S 0 r t 0 f a ••• 
Watras: ••• rebellion. 
Baird: Yes, that youth rebellion! "I'm going to do my own 
thing!" 
Watras: I was never young, so I don't know. You mentioned white 
~ 
/(.P 
flight earlier as something that really bothered you. Well, I guess 
there are two questions: 1) Do you think that the schools 
precipitated white flight or can you blame the integration of the 
schools for the problems? 2) Is there anything school people could 
have worked to try to reduce those difficulties? 
Baird : Oh, if we only kn¥w how, we would have! 
Watras: Well, one suggestion was metropolitan busing. And 
that's what Carle pushed for, to try to involve the 
immediately. 
Baird: Yes. That was one of the things we thought would save us. 
I think that, yes, I'm sure that busing precipitated faster white 
flight. I think eventually it's the way socio-economic situations of 
the cities go, that it would have happened. But certainly not as fast 
as it did. I'm glad to see a shift of people moving back into the 
city and back into the system. I wish they would send their kids to 
the public schools. 
Watras: Oh, they're not? 
Baird: What I'm seeing is most of them are going back to sending 
their kids to private schools. 
Watras: Oh. I guess Dayton Christian came up during those 
years. I haven't talked to anybody over in Dayton Christian, but did 
people choose to send their students to Dayton Christian that you knew 
of, rather than to ••• ? 
Baird: Yes, although what I was seeing was a lot of people were 
m 0 v in gin tot heN 0 r t h m 0 n tar ea. A lot 0 f p eo pIe we red 0 i ng w hat the y 
could to pay tuition to Oakwood, to Kettering. 
Watras: And Oakwood and Kettering allowed that? 
Baird: They did for awhile. I can't remember when it was ••• it 
was after a sudden surge was happening and they put the clamp down. 
/1 
Watras: But the early '70's brought a real change in factories 
here; NCR closed down its production facilities, Frigidaire moved out. 
The system was always in decline since the early '60's, I think. I 
think it peaked in the '60's and so even though they dropped every 
year, at least every year I've been studying, that decline seems to 
have been caused by a shrinking base that schools had to work with 
people fearing the schools. But you think the schools helped with 
integration? 
Baird: Yes, I do. Shifting was taking place and property values 
~.J,.9f a..', r cit d nat- ses'.-
declined. How people felt because of the change in the manufacturing 
base until later. When the magnet was at Fairview, that's when I 
noticed that suddenly we were starting to lose students. They'd 
been there for several generations and suddenly they were saying, 
"We better move to Texas. We have to go to California. We have to 
go someplace." So it was long after, maybe three or four years 
after the busing began. 
Watras: When the buses did roll in September of 1976, Dayton 
was credited with being one of the most successful programs of busing 
in a northern city. I think it was J. Stanley Pottinger, a former 
Daytonian, who made such a comment. Maxwell, who was superintendent 
of Dayton Schools, claimed that it went smooth as silk and he was 
very pleased with what happened. What made it work so well? 
Baird: I think it was a fear that may have come down; the same 
kind of thing that happened in Louisville and what was happening in 
Boston; we did not want that. We figured we had enough negative 
publicity. One of the things was that the system went through a 
whole series of things to make parents and students who were going to 
be involved in this aware of what the new situation was. They brought 
them in, in essence, and almost entertained the way a company entertains 
somebody they bring in. They brought them in to wherever the school 
was so that they would be familiar with it ahead of time. And then 
they set up a hotline which was manned mainly by volunteers and they 
were anybody in the community who was interested. So, for instance, one 
of my very good friends who is a retired teacher manned the hotline 
at the basement of the Board of Education for five hours one day 
just fielding the kinds of things that if that rumor is allowed to 
build could destroy. It ended up after two or three weeks you might 
not have to use it anymore. But there was a place where people could 
turn and say, "I heard this; was it really true?" I think that helped 
to diffuse the situation. 
Watras: Did the teachers do anything? Well, you said that you 
were receptive and a part of the open houses, in other words, ~he 
people coming through. Did you have to walk in the neighborhoods? 
Baird: I always associate walking in the neighborhoods with 
trying to pass levies. 
Watras: Do teachers do that too? I remember I did that a 
couple of times in Dayton. 
Baird: Yes. I don't remember. 
Watras: If I was somebody coming from another city and just 
imagine that I was, and we were going to be going through problems 
like this, would there be anything that you could tell me that I 
should watch out for; anything I could do that would help me in my 
efforts to make things better for my students and my parents? 
Baird: Small groups meeting .. ~mall groups. The larger the group 
the less effective it is going to be. More personal; more people 
think that you care about this individual, you care about them. You 
are not a general "you" and they are not a general "they." One of the 
things that I think helped keep the Dayton System going, strangely 
/j 
enough it's because people did leave, classes did become smaller, teachers 
could relate one on one better with students and students got to know 
one another in a smaller area rather than having 30 or 40 and I had ~Q~ 
at times 45 in a class; I didn't see very many that went over 25. I'm 
talking high school level, of course. And that certainly helps. 
Watras: You had mentioned one time where people joined together 
to form your own sensitivity sessions. Did you have a chance to 
develop curriculum, to make suggestions? For example, that suggestion 
of the two hour or three hour block of time and then the mini-courses; 
did that come from the teachers in small groups or were they intended 
to trickle down from above? 
Baird: For instance the two hour time block was the idea of the 
new administrator but he talked it over with staff ahead of time and 
he could not have had us go ahead without our approval. He knew it 
couldn't function that way. We met in summer sessions, those of us 
who were interested said, "Yes, we'll get together." And we met in 
groups of four and five, very formally established but very informally 
meeting in order to discuss these things. With the mini-courses 
the people in the English Dept. said, "Hey, we're not making it; we've 
got to do something." This was the new thing that was being talked 
in the education circles on the university level and so we said, 
"Le t 's try it." And then we had the backing. We did a 11 the work; 
we did it on our own time. We had the backing of the administrators; 
we had the backing downtown and eventually the state. The problem 
we had there was that we had no funds to buy whatever books we needed. 
We started that thing off with about $300.00 out of the general fund 
trying to get books for 15 different mini-courses. Of course, we 
had to go to paperbacks and they disintegrated very, very quickly. 
So it came both directions. Anybody who wanted to survive knew that 
that person had to put in extra time. And you had to put in, if you 
wanted your ideas heard, you had to say them. It did no good to go 
home to your family and gripe and complain or kick the dog. It just 
destroys everything you did. People learn that very quickly. It was 
healthy in that respect if we could get over being insecure all the time 
of who is going to be where and doing what. And where were the students 
coming from and were we going to have any. 
Watras: I spoke with Joe Rogus, who was your associate or assistant 
superintendent when Wayne Carle was here, and he said that his people 
worked 80-90 hours a week and they would just get kicked in the neck 
when they went to school board meetings. So it would be somewhat 
discouraging. But he still said ... there are people now that look back 
and say, "You were doing somethinJmportant." And those were good 
years. And I guess you are saying something similar. 
Baird: Right. And I will have to say that the only strike I have 
known in the Dayton Schools was to get rid of, in my mind, the hold 
that the SOS had on the board. We knew the school system did not have 
the money. We knew that it would be somewhat a borrowed situation. 
But we felt that if we united, maybe the community would see what was 
going on with the school board itself. And, in some ways, I think 
we succeeded. 
Watras: Oh, so you think that that strike for wages was really 
a strike against Goodwin? 
Baird: Yes. At least that's how I justified it in my mind! 
Watras: Well, thank you very much for letting me have this 
opportunity to talk with you. 
Baird: My pleasure. It brought back a lot of memories. Thank 
you for a new focus on a few things. 
